Alaska Scaffold for Teaching the

6 Traits Aligned with the 
Corresponding Writing GLEs

Grades 7-12
Note: Most of the lessons and activities for high school and middle school can used for various grade levels depending student interests, abilities and writing experience.  Terms with an asterisk are further defined at the end of the document. 

Teaching writing with the 6 Traits can be a vital part of the language arts curriculum. The framework below will help teachers find creative ideas to engage and motivate students as they gain writing skills and attain the GLEs at each grade level. Education Northwest has lesson plans for grades 1-12 in a searchable database for each of the 6 traits: Ideas; Organization; Voice; Word Choice; Sentence Fluency; and Conventions. The following resources have lesson plans for teaching the 6 traits:

· 6+1 Trait® Writing Lesson Plans, http://apps.educationnorthwest.org/traits/lessonplans.php 
Lessons k-12 connected with the writing traits.

· ReadWriteThink, http://www.readwritethink.org
· Using Picture Books to Teach Writing With the Traits, by Ruth Culham and Raymond Coutu (Scholastic, 2008).
· Teaching That Makes Sense, http://ttms.org
Writing lessons, structures and writing samples.
· Books, Lessons, Ideas for Teaching the Six Traits; Writing at Middle and High School by Vicki Spandel. Great Source Education Group.

· Alaska EED Formative Assessments, http://www.eed.state.ak.us/tls/Assessment/FormativeAssessments.html
N.B.: Asterisks in the pages below refer to items at the end of this document.

7th Grade Writing GLEs

	Strand
	Seventh grade GLEs
	Suggested activities/lessons to teach 6 Traits
	Lesson plan links/ Model text

	The student writes about a topic.

W3.1 Write a coherent composition that includes a thesis statement, supporting evidence, and a conclusion. E.A.1

W4.1 Write a coherent composition with a thesis statement that is supported with evidence, well-developed paragraphs, transitions, and a conclusion. E.A.1
	The student writes about a topic by 

[7] 3.1.1 Writing a thesis statement that identifies the focus or controlling idea for the entire composition

[7] 3.1.2 Writing in paragraphs that include relevant details and evidence that support the main idea of the paragraph and thesis statement
[7] 3.1.3 Organizing ideas using appropriate structures (e.g., order by chronology, importance, comparison and contrast) to maintain the unity of the composition with a variety of transitional words and phrases

[7] 3.1.4 Writing a conclusion that supports the thesis or summarizes the main ideas

	Traits addressed:

Ideas and content

As a class, build an idea web around an engaging thesis statement.  Teacher records web on board or poster paper.

Repeat in small groups.
Organization

Using student writing or good samples have students work together to identify and state the thesis of the writing.

Given a thesis sentence, work as a class to write evidence or details to support the topic.

Showing writing*
Organization

Students analyze sample essays and identify the organizational structure and transition words.  

Mini-lessons*

Word Choice

Work with students to make a list of transition words on a class poster.
Ideas 

While writing, student conferences with teacher to help identify the purpose and thesis of the writing.  

Student examines model conclusions and chose one as model to use in one of his/ her writings. 

Organization

Students examine model essays and stories to analyze the conclusions and identify ways conclusions are written


	Model text: Authentic Alaska: Voices of Its Native Writers by Susan B. Andrews and John Creed 
Teaching That Makes Sense   http://ttms.org/   Writing lessons, structures and writing samples

Ed NW 6 Traits Writing Scoring examples

http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=0&s=0&g=5


	Student writes for a variety of purposes and audiences. 
W3.2 Select and use appropriate forms of fiction and non-fiction to achieve different purposes when writing for different audiences. E.A.4

W4.2 Demonstrate understanding of elements of discourse (purpose, speaker, audience, form) when completing expressive (creative, narrative, descriptive), persuasive, research-based, informational, or analytic writing assignments. E.A.4


	The student writes for a variety of purposes and audiences by 
[7] 3.2.1 Writing a narrative using setting and character to advance the plot (L

[7] 3.2.2 Writing in a variety of nonfiction forms (e.g., letter, report, biography, and/or

autobiography) to inform or describe

[7] 3.2.3 Writing expressively when producing or responding to texts (e.g., poetry, journals, editorials, and/or newsletters) (L)
[7] 3.2.4 Using diagrams, charts or illustrations with captions or labels in research projects or

extended reports*(L)

	Traits addressed:

Ideas 

Students analyze stories from their reading class for using setting and character to advance the plot.

Mini-lessons*
Students write narratives in writers workshop*
Ideas

Students will write letters to characters in stories, historic figures from history class, or in response to issues in current events. 

Organization

Students analyze biographies and other nonfiction to identify elements and organization

Word Choice

Mini-lesson*: show students bad examples of proper language for formal writing.  Have students highlight bad word choices. 

Voice

Students experiment with writing letters for different purposes as characters from stories or popular culture.  Share letters and discuss the trait of “Voice”.

Convention

Using Language Arts or writing book and review format for business and friendly letters.    Make a class poster for both letter format and post.

Writing Workshop*
Ideas 

Mr. Word Problem The students' task is to create their own word problem (story problem) using any math concepts they are comfortable with.  
Word Choice

Mouth Watering Menus Students write descriptions for their own menu items. 
Voice

Adding Voice With a partner, students rewrite a passage, attempting to "voice it up." 
6 Traits Lesson Plans Ed NW
Ideas 

Students examine textbooks for pictures and charts.  Students choose 3 and explain in a paragraph how each contributes to the text.  

Students select writing from their portfolios and add illustrations, charts, or diagrams. 


	Ed NW Lesson Plans

http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=5&l=87
Model texts: letters to the editor, student letters with names removed, teacher created example letters to the editor, Wikipedia biographies, encyclopedia

Alien Invaders by Collard Sneed; 
Essays from Purely Alaska: Authentic Voices from the Far North by Susan Andrews and John Creed
Model texts:
Letters of A Nation by Andrew Carrol; historic letters
RWT Lesson Plan
http://www.readwritethink.org/classroom-resources/lesson-plans/correspondence-project-lesson-letters-1083.html?tab=4#tabs
http://www.readwritethink.org/files/resources/interactives/letter_generator/
Ed NW Lesson Plans

http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=4&l=109
Ed NW Lesson Plan: Writing Menus
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=5&trait=4&l=116
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=4&l=116
Model Text:

Student textbooks used in content classes.

	The student writes and edits using conventions of Standard English. 
W1.3 a. Use a variety of simple sentence structures, and basic rules of punctuation and capitalization in written work. E.A.2 

b. Proofread writing for legibility, spelling, capitalization, and punctuation when producing final drafts. E.A.5
	W1.3 The student writes and edits using conventions of Standard English by 
 [7] 3.3.1 Varying beginnings, lengths, and patterns of sentences to improve flow and to enhance meaning and style of writing

[7] 3.3.2 Applying rules of spelling (e.g., homophones, irregular plurals, and contractions)

[7] 3.3.3 Applying rules of punctuation (i.e., commas, quotation marks, and apostrophes)

[7] 3.3.4 Applying rules of capitalization (e.g., titles and proper nouns)

[7] 3.3.5 Applying rules of usage (i.e., verb tense, subject/verb agreement, possessives, pronouns, adjectives, adverbs, and sentence structure)


	Traits addressed:

Sentence fluency

Mini-lesson:  Sentence types and forms. 

Practice: student writes a variety of sentence types and forms about the topic in their content area classes (science, math etc).

Rolling Along, Sentence combining lesson WriteTraits Teachers Guide
Word Choice; Conventions

Mini-lessons*:  plan mini-lessons to introduce rules for usage, and spelling.  

Practice with DOL* and in Editing student writing.

Use worksheets, SBA practice tests, EED Formative Assessment resources for continued practice.


	WriteTraits by Great Source Teachers Guide page 79-81

Model text:

Shadows of the Koyukok by Sidney Huntington

Your Move by Eve Bunting



	The student revises writing

W1.4 a. Revise writing for detail and clarity. E.A.5

b. Provide appropriate feedback to peers about written work.E.A.8

W2.4 a. Revise writing to improve the logical progression of ideas and supporting information. E.A.5

b. Revise own and others’ work and provide appropriate feedback to peers based upon established criteria, to improve quality and effectiveness of writing. E.A.8


	The student revises writing by 
 [7] 3.4.1 Rearranging details to improve clarity and logical progression of ideas (e.g., making chronological sequence clear, creating a logically consistent story line)

[7] 3.4.2 Giving/receiving appropriate feedback and evaluating writing based on established criteria (e.g., self-created checklists, peer conference formats, scoring guides or rubrics)* (L)

[7] 3.4.3 Combining sentences for fluency, using precise and descriptive words and/or eliminating irrelevant details to improve quality and effectiveness of writing

[7] 3.4.4 Clarifying thesis statement and/or topic sentence and adding details to support main ideas, if needed
[7] 3.4.5 Using appropriate voice for intended audience (e.g., humorous, informal, formal, or technical)
[7] 3.4.6 Using resources throughout the writing process (e.g., dictionary, thesaurus, peer conference, scoring guide, rubric, word processor) (L)


	Traits addressed:

Idea development

Organization
I do, we do it, you do it. 

Model revising a short essay, then work as a class to revise a short essay. Finally, have students work in pairs to revise sample essays or their own.

Conventions

Evaluate and score sample and peer essays using a rubrics.

Work as a class to develop rubrics for various writing genre.
Ideas; Sentence fluency; Word choice   
Revise sample essays for sentences, word choice, voice and ideas.   Focus on one or two traits at a time. 
Voice

“Silencing Voice” Students create “voiceless” pieces of writing based on a “voice-rich" passage. Discussion follows about what gives a piece voice.
Word Choice; Conventions

Mini-lessons*

Introducing, identifying, and using writing resources available in classroom and school.   

One-on-one support for students during writers workshop*
	Model text:

Sample essays:

http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=2&s=0&g=5
Medusa and the Snail: More Notes of a Biology Watcher by Lewis Thomas – essays, not just on biology, also good for non-fiction voice.
Ed NW 6+1 Trait® Rubrics

http://educationnorthwest.org/resource/464
Ed NW 6 traits scoring examples
http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=5&s=3&g=5&p=10
http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=3&s=2&g=5
Ed NW Lesson “Silencing Voice” 

http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=5&trait=3&l=93
Model Text: “In the Village” from Caribou Rising by Rick Bass, page 3.

	The student documents sources

W3.5 List and document sources using a given format. E.D.3

W4.5 Cite sources of information using a standard method of documentation. E.D.3
	The student documents sources by 

[7] 3.5.1 Giving credit for others’ ideas, images and multimedia information by citing sources, including author, title, and publishing information (using simplified MLA or APA style) (L)

	Traits addressed:
Ideas; Conventions 

Review sources cited in Samples text.  Teacher models for class.   

Students practice research in textbooks and writing a summary paragraph citing 1-2 sources. 
	Model text:

Science, health, social studies textbooks


	The student uses resources.

W3.6 Compose and edit a composition with a word processing program. E.A.7
	The student uses resources by 

[7] 3.6.1 Correcting misspellings using available software programs, including choosing the correct spelling option among several choices* (L)

[7] 3.6.2 Using thesaurus to locate and choose effective synonyms for common words (L)

[7] 3.6.3 Using formatting features to produce a

final draft by centering title, choosing appropriate font size and style, indentation, pagination, and line spacing (L)
	Word Choice

Conventions

Create a checklist of Word processing skills for your class.

Monitor, document and remediate student competencies.

Given a paragraph replete with errors students practice making corrections using spell check, thesaurus, and formatting. 
	Write Source Writing Handbooks for Students by Great Source Publishing

Thesaurus 

Caught’ya! Grammar With a Giggle by Jane Bell Kiester


8th Grade Writing GLEs

Note: Most of the lessons and activities for high school and middle school can used for various grade levels depending student interests, abilities and writing experience. 

	Strand
	Eighth grade GLEs
	Suggested activities/lessons to teach 6 Traits
	Lesson plan links

	The student writes about a topic.

W1.1 a. Write complete sentences with a subject and a predicate. E.A.1

b. Write a paragraph with a topic sentence and supporting details. E.A.2

c. Write short stories or compositions with a beginning, middle, and end. E.A. 4

W2.1 Write a well-organized two-paragraph composition that addresses a single topic. E.A.
	The student writes about a topic by 
[8] 3.1.1 Incorporating the thesis statement, which identifies the focus or controlling idea for the entire composition, into an introductory paragraph.

[8] 3.1.2 Writing in paragraphs that include relevant details and evidence that support the main idea of the paragraph and thesis statement*

[8] 3.1.3 Organizing ideas using appropriate structures (e.g., order by chronology, importance, comparison and contrast, classification and definition) to maintain the unity of the composition with a variety of transitional words and phrases.

[8] 3.1.4 Writing a concluding paragraph (e.g., restating the thesis and summarizing the main point)


	Traits addressed:
Ideas and content

As a class, build an idea web around an engaging thesis statement.  Teacher records web on board or poster paper.

Repeat in small groups.

Organization

Given a thesis sentence, students work in small groups to write evidence or details to support the topic.

Students revise essays from their portfolios by organizing into paragraphs.  

Showing writing*

Organization

Students revise essays from their portfolios by organizing using a specific structure paragraphs.  

Mini-lessons*

Word Choice

Work with students to make a list of transition words on a class poster.

Ideas 

While writing, student conferences with teacher to help identify the purpose and thesis of the writing.  

Student examines models from the newspaper and classify conclusion. 

Organization

Students examine model essays and stories to analyze the conclusions and identify ways conclusions are written.

	Model text:  Sample essays, newspapers
Steven Caney’s Invention Book  by Steven Caney  Interesting stories of inventions.

Two Old Women by Velma Wallis, an Alaskan historical fiction

News stories from on-line news such as  http://www.adn.com/ or  http://www.newsminer.com/

	Student writes for a variety of purposes and audiences. 
W1.2 Write for a specific audience, including self, other children, parents, and other adults. E.A.4 


	The student writes for a variety of purposes and audiences by 
[8] 3.2.1 Writing a narrative using elements of fiction (e.g., setting, character, conflict and resolution, dialogue, sensory details) to advance the plot (L)

[8] 3.2.2 Writing in a variety of nonfiction forms (e.g., letter, report, biography, and/or autobiography) to inform, describe or persuade.

[8] 3.2.3 Writing expressively when producing or responding to texts (e.g., poetry, journals, editorials, drama, reflective essays, and/or newsletters) (L)

[8] 3.2.4 Using research-based information and analysis in research projects or extended reports (L)


	Traits addressed:
Idea Development

Students use a planning guide with the elements of fiction listed to plan a short story.

Voice; Word Choice
After a unit of study in science or social studies, students write a collection of nonfiction about the same topic: friend and business letter, biography.  Share and discuss the difference in word choice and voice. 

Conventions 
Mini-lessons* -- formats of letters, reports, etc.
Ideas; Word choice

After reading and making predications, All the places to Love, students will write descriptions of their favorite places.   

Read from Canoe Days ask students to recall details from the reading.  Have students brainstorm details from a special day of their own. Then write an essay about it.
Ideas  

Students revise nonfiction pieces by finding research on the topic and incorporate the new ideas into the writing. 
	Model text:

Short stories from a Literature anthology
Model Text:  Canoe Days by Gary Paulsen

Personal narrative

http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=4&l=110
Model text 
All the Places to Love by Patricia MacLachlan


	The student writes and edits using conventions of Standard English. 
W1.3 a. Use a variety of simple sentence structures, and basic rules of punctuation and capitalization in written work. E.A.2 

b. Proofread writing for legibility, spelling, capitalization, and punctuation when producing final drafts. E.A.5
	W1.3 The student writes and edits using conventions of Standard English by 
 [8] 3.3.1 Varying beginnings, lengths, and patterns of sentences to improve flow and to enhance meaning and style of writing *

[8] 3.3.2 Applying rules of spelling (e.g., homophones, irregular plurals, and contractions)*

[8] 3.3.3 Applying rules of punctuation (i.e., commas, quotation marks, apostrophes, parentheses, and colons)

[8] 3.3.4 Applying rules of capitalization (e.g., titles and proper nouns)*

[8] 3.3.5 Applying rules of usage (i.e., verb tense, subject/verb agreement, possessives, pronouns, adjectives, adverbs, and sentence structure)*
	Traits addressed:

Sentence Fluency

Students expand on a basic sentence structure, “I went for a walk” and create “Super Sentences” adding details and description to bring the sentence to life.
Conventions
Mini-lessons*  

DOL*

Mini-lessons*  

DOL*

Comma project EDNW Lesson plans
Mini-lessons*  

DOL*

Instead of correcting students writing for usage, mark the work “Edit for Usage” have students use Handbooks, conferencing and reading aloud to find errors to correct. 

	Ed NW Lesson Plan:  Super Sentences
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=5&trait=5&l=106
Ed NW Lesson Plan: The Comma Project
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=5&trait=6&l=97
Elements of Style by E.B. White


	The student revises writing

W1.4 a. Revise writing for detail and clarity. E.A.5

b. Provide appropriate feedback to peers about written work.E.A.8

W2.4 a. Revise writing to improve the logical progression of ideas and supporting information. E.A.5

b. Revise own and others’ work and provide appropriate feedback to peers based upon established criteria, to improve quality and effectiveness of writing. E.A.8


	The student revises writing by 
 [8] 3.4.1 Rearranging details to improve clarity and logical progression of ideas (e.g. making chronological sequence clear, clarifying cause and effect, creating a logically consistent story line).
[8] 3.4.2 Giving/receiving appropriate feedback and evaluating writing based on established criteria (e.g., self-created checklists, peer conference formats, scoring guides or rubrics)* (L)

[8] 3.4.3 Combining sentences for fluency, using precise and descriptive words and/or eliminating irrelevant details to improve quality and effectiveness of writing*

[8] 3.4.4 Clarifying thesis statement and/or topic sentence and adding details to support main ideas, if needed*

[8] 3.4.5 Using appropriate voice for intended audience (e.g., humorous, informal, formal, or technical)*

[8] 3.4.6 Using resources throughout the writing process (e.g., dictionary, thesaurus, peer conference, scoring guide, rubric, word processor)* (L)


	Traits addressed:

Ideas, Organization, Voice

Share model essay on overhead or Smart board.  Working one trait at a time, ask students to share ways to improve the essay.   Then give another essay to small groups to work on the same way.
In pairs or small groups, student read their writing aloud to other student(s).  Listening students give oral feedback: something positive, something to improve. Remind student to focus on ideas, organization and word choice.
Sentence Fluency

Develop 10 to 12 pairs of sentence with common beginnings (The boy was hungry. The boy went home to eat.)   On smart board show sentences, highlight the beginnings.  Combine sentences and omit unnecessary words.  Do three sentences this way.  Have students complete the remainder. 
Ideas; Organization

Mini-lesson*: thesis statement/ topic sentence.  Then students revise their writings, adding or removing details to support main ideas, if needed.
Voice  

Give each student a card with an audience for writing on it (best friend, principal, distance relative, online business etc) and a generic one-paragraph letter.  Ask each student to revise the letter to match his audience; student share orally and get feedback on voice.  Discuss. 
	Model text:
Wild Thoughts from Wild Places by David Quammen 

Science essays 
Essays from scored examples Ed NW   http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=0&s=0&g=5


	The student documents sources


	The student documents sources by 
[8] 3.5.1 Giving credit for others’ ideas, images and multimedia information, including others’ ideas directly quoted or paraphrased by student, by citing sources, including author, title, publishing information and page number (using simplified MLA or APA style) (L)
	Traits addressed:

Idea Development; Conventions

Mini-lesson: citing source and handbooks for correct format.
Students revise a personal writing to include 3 quotes, ideas or images from another source.  Correctly cite sources. 

	Alaska Bear Tales by Larry Kaniut


	The student uses resources.

W3.6 Compose and edit a composition with a word processing program. E.A.7
	The student uses resources by 

[8] 3.6.1 Correcting misspellings using available software programs, including choosing the correct spelling option among several choices* (L)

[8] 3.6.2 Using thesaurus to locate and choose effective synonyms for common words* (L)

[8] 3.6.3 Selecting and using formatting features to produce final draft (e.g., centering title, choosing appropriate font size and style, indentation, pagination, and line spacing) (L)
	Traits addressed:

Word Choice; Conventions

Email, or otherwise, give students an electronic copy of a text with spelling errors.  Observe, support and document as they use spell check to correct. 

Students use thesaurus to replace several words in the document.

Use a classroom poster to model proper format for student papers.  Given an electronic unformatted document, students will correctly format with teacher support.  One-one coaching as needed.
	Anguished English by Richard Lederer, a collection of  hilarious bloopers from children and adult writing


9th Grade Writing GLEs

Note: Most of the lessons and activities for high school and middle school can used for various grade levels depending student interests, abilities and writing experience. 

	Strand
	9th grade GLEs
	Suggested activities/lessons to teach 6 Traits
	Lesson plan links

	The student writes about a topic.

W1.1 a. Write complete sentences with a subject and a predicate. E.A.1

b. Write a paragraph with a topic sentence and supporting details. E.A.2

c. Write short stories or compositions with a beginning, middle, and end. E.A. 4

W2.1 Write a well organized two-paragraph composition that addresses a single topic. E.A.1
	The student writes about a topic by 
[9] 4.1.1 Incorporating the thesis statement, which identifies the focus or controlling idea for the entire composition, into an introductory paragraph (the introductory paragraph may include a lead or hook, such as an anecdote, startling statistic or quotation)

[9] 4.1.2 Writing in paragraphs that include relevant details and evidence that support the main idea of the paragraph and thesis statement, grouping ideas logically within the paragraph, placing paragraph breaks logically

[9] 4.1.3 Organizing ideas using appropriate structure to maintain the unity of the composition (e.g., chronology order, order of importance, comparison and contrast, cause and effect, classification and definition), using a variety of transitional words and phrases

[9] 4.1.4 Writing a concluding paragraph that connects to introduction
	Traits addressed:

Idea Development

Collect essays and sports news stories that have a “hook”.  Have students read and locate the thesis and hook.  Then students use these models to write news stories or essays with thesis and hook in first paragraph.

Organization  

Given a topic work as a class to decide what paragraph topics might be included in a essay on this topic.   Model listing details that one might include in one of the paragraphs.  Then have students contribute details for the other paragraphs.  
Warm-up: Students brainstorm a list of transition words for a class poster.   Students read the essay “Sports Illustrated” for ED NW. Have small groups select an organizational structure for the letter and explain to the class why they chose that structure. Revise and rewrite essay as a group.  

Organization

Collect sample essays and remove the last paragraph.  Have students read the essays and conclusions then try to match the conclusions to essays.   Discuss the connections used by writers. 
	Model text:

Accidents May Happen: Fifty Inventions Discovered by Mistake   by Charlotte Foltz Jones
Model text:
Essays from scored examples Ed NW   “Sports Illustrated”  http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=2&s=2&g=6&p=78
Sample essays from 6 Traits handbook, Growing Up Native In Alaska, (CIRI Foundation, 2000) or Ed NW website as well as other sources. 

	Student writes for a variety of purposes and audiences. 
W1.2 Write for a specific audience, including self, other children, parents, and other adults. E.A.4 


	The student writes for a variety of purposes and audiences by 
[9] 4.2.1 Writing a narrative using elements of fiction to advance the plot (L)

[9] 4.2.2 Writing in a variety of nonfiction forms (e.g., letter, report, biography, autobiography, and/or essay) to inform, describe or persuade

[9] 4.2.3 Writing expressively when producing or responding to texts (e.g., poetry, journals, editorials, drama, reflective essays, and/or newsletters) * (L)

[9] 4.2.4 Using research-based information and/or analysis in research projects or extended reports*(L)
	Traits addressed:

Idea Development

Conventions

After sharing a couple of examples, have students write a short biography of a sports hero.  Before writing have them select the audience and the format from a list of choices.
Voice; Word Choice

“Adding Voice” fro ED NW lesson plans:  Students score essay for voice using rubric.
Organization: 

Mini-lesson* Explain with examples how research can be used in different types of writing. 
	The Sea Runners by Ivan Doig  
Famous People from Alaska

http://www.shgresources.com/ak/people/
Model text:

Growing Up Native In Alaska: Finding the Path to Identity (CIRI Foundation, 2000)
Ed NW Lesson Plan “Adding Voice” 
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=3&l=118


	The student writes and edits using conventions of Standard English. 
W1.3 a. Use a variety of simple sentence structures, and basic rules of punctuation and capitalization in written work. E.A.2 

b. Proofread writing for legibility, spelling, capitalization, and punctuation when producing final drafts. E.A.5
	W1.3 The student writes and edits using conventions of Standard English by 
 [9] 4.3.1 Varying beginnings, lengths, and patterns of sentences to improve flow and to enhance meaning and style of writing *

[9] 4.3.2 Applying rules of spelling (e.g., homophones, irregular plurals, and contractions)*

[9] 4.3.3 Applying rules of punctuation (i.e., comma, quotation marks, apostrophes, semicolons, colons, hyphens, and parentheses)

[9] 4.3.4 Applying rules of capitalization (e.g., titles and proper nouns)*

[9] 4.3.5 Applying rules of usage (i.e., verb tense, subject/verb agreement, possessives, pronouns, adjectives, adverbs, and sentence structure)*
	Traits addressed:
Sentence Fluency

Share selections from the book then analyze on the overhead to study sentence length and variety.   Have student analyze their own writing for sentence length and variety (count the words.  Look at types sentences).  
Conventions

Mini-lessons* 

Editing Conferences*

Conventions

Mini-lessons* 

Editing Conferences*


	Model text:

Blood and Gore by Vicki Cobb 

Mini-lesson:  Mini-lessons 5-10 minutes lessons that focus on a specific skill or concept.  They rarely involve much preparation or guided practice.  The topic maybe based on a list of skills the teacher wants to cover or guided by a need specific to an identified immediate need.  Mini-lessons often are use to start writing workshop.

Editing Conferences:  Students work in pairs, editor and writer, to correct a piece of writing.  Initially, students will be most successful if they are looking at a specific issue such as spelling, grammar, or punctuation.   Commonly the editor is looking for errors and explaining them to the writer as they work collaboratively through the text. 

	The student revises writing

W1.4 a. Revise writing for detail and clarity. E.A.5

b. Provide appropriate feedback to peers about written work.E.A.8

W2.4 a. Revise writing to improve the logical progression of ideas and supporting information. E.A.5

b. Revise own and others’ work and provide appropriate feedback to peers based upon established criteria, to improve quality and effectiveness of writing. E.A.8


	The student revises writing by 
 [9] 4.4.1 Reviewing content and organization and making appropriate changes to improve clarity and logical progression of ideas (e.g., increasing elaboration or support for ideas/ thesis, providing relevant details, examples, definitions, narrative anecdotes, illustrative scenarios, or counterarguments appropriate to the genre)

[9] 4.4.2 Giving/receiving appropriate feedback and evaluating writing based on established criteria (e.g., self-created checklists, peer conference formats, scoring guides or rubrics)* (L)

[9] 4.4.3 Combining sentences for fluency, using precise and descriptive words and/or eliminating irrelevant details to improve quality and effectiveness of writing*

[9] 4.4.4 Clarifying thesis statement and/or topic sentence and adding details to support main ideas, if needed*

[9] 4.4.5 Making style, diction, and voice or persona more consistent with form (e.g., organizational structure or writing genre) and the perspective conveyed

[9] 4.4.6 Using resources throughout the writing process (e.g., dictionary, thesaurus, peer conference, scoring guide, genre exemplars, style manual, rubric, word processor) (L)
	Traits addressed:

Idea Development; Organization

Students quick write to prompt: “what’s the difference between revise and edit?”  The have students read “How to Revise and Edit” with this question in mind.  Class discusses possible answers to questions.  Followed by revising practice with student writing.
All Traits
Students evaluate sample essays and write or share orally how they would give feedback to the writer.   Work as a class to create a list of guidelines or rules for good feedback.  
Sentence fluency

Model sentence combining for students on overhead.  Then have each student select a text from his folder and combine pairs of sentences.

Ideas
Student read science or social studies text to identify thesis statements of sections and topic sentences of paragraphs.  Use as models for revising student writing.

Voice
“Adding Voice”
Follow-up – explore models for voice in a variety if writing formats.
All Traits
Mini-lessons* Modeling and explaining use of various resources when revising.
	Model text:
On Writing by Stephen King 
Lesson tip: How to Revise Writing  http://www.readwritethink.org/parent-afterschool-resources/tips-howtos/revise-edit-30116.html
Ed NW Scored Example essays

http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=0&s=0&g=6
Selected readings from content area text.  

Ed NW Lesson Plan: Adding Voice
http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=3&l=118


	The student documents sources


	The student documents sources by 
[9] 4.5.1 Giving credit for others’ ideas, images, and multimedia information, including others’ ideas directly quoted or paraphrased by student, by citing sources using a standard method of documentation (e.g., MLA or APA style) (L)
	Traits addressed:

Idea Development; Conventions

Students revise a personal essay including an idea, a quote and an image from another source.   Create a bibliography, or Works Cited, for the work.

	Model text:
Goldrush Women, by Jane Haigh

Writer’s Inc or other writer handbook as a source for information on the 6 traits.

	The student uses resources.

W3.6 Compose and edit a composition with a word processing program. E.A.7
	The student uses resources by 

[9] 3.6.1 Correcting misspellings using available software programs, including choosing the correct spelling option among several choices* (L)

[9] 3.6.2 Using thesaurus to locate and choose effective synonyms for common words or to avoid redundancy (L)

[9] 3.6.3 Selecting and using formatting features to produce final draft (e.g., centering title, choosing appropriate font size and style, indentation, pagination, and line spacing)* (L)

[9] 3.6.4 Selecting correct choice when using grammar-checking software (e.g., accepts suggested change or disregards inappropriate suggested change) (L)
	Conventions

Mini-lesson* demonstrating use of spell-check;
Students demonstrate in class that they can correctly use the spell-check in their word processing program.  Remediate as needed.  

Students brainstorm list of things they don’t like, or hate. 

Demonstrate how to use thesaurus (paper, online, and word processor).  Students practice by using these resources to find a different word for “hate” or dislike to rewrite each sentence.
Mini-lesson*:  Model and explain formatting expectation for writing assignments.  Students practice correct formatting in writing with support from teacher. 

Create a checklist of skills that students must demonstrate for word processing by the end of an assigned period of time.  Use student coaches.   Include the basic skills necessary to meet the grade level GLE and teacher expectations.
	Model text:

Caught’Ya Again! More Grammar with a Giggle by Jane Bell Kiester


10th Grade Writing GLEs

Note: Most of the lessons and activities for high school and middle school can used for various grade levels depending student interests, abilities and writing experience. 

	Strand
	Tenth grade GLEs
	Suggested activities/lessons to teach 6 Traits
	Lesson plan links

	The student writes about a topic.

W1.1 a. Write complete sentences with a subject and a predicate. E.A.1

b. Write a paragraph with a topic sentence and supporting details. E.A.2

c. Write short stories or compositions with a beginning, middle, and end. E.A. 4

W2.1 Write a well-organized two-paragraph composition that addresses a single topic. E.A.1
	The student writes about a topic by 
[10] 4.1.1 Incorporating the thesis statement, which identifies the focus or controlling idea for the entire composition, into an introductory paragraph (the introductory paragraph may include a lead or hook, such as an anecdote, startling statistic or quotation)*

[10] 4.1.2 Writing in paragraphs that include relevant details and evidence that support the main

idea of the paragraph and thesis statement, grouping ideas logically within the paragraph, placing paragraph breaks logically*

[10] 4.1.3 Organizing ideas using appropriate structure to maintain the unity of the composition (e.g., chronology order, order of importance, comparison and contrast, cause and effect, classification and definition) using a variety of transitional words and phrases*

[10] 4.1.4 Writing a conclusion that ties it to the introduction
	Traits addressed:

Ideas; Organization

Teach the lesson “the Truth” from ED NW lesson plans with a focus on thesis statements and supporting the thesis with ideas, paragraphs and conclusions.
Ideas; Organization

Provide student with a 6 trait scoring guide or rubric, read and discuss.  Provide copies of samples essays from Ed NW “Sports Illustrated”, ”Skateboarding”, and “My friend Lucky”, or samples essays from other sources with poor organization.  Have students score each paper alone and then students share, discuss, and defend scores they assign.  

Have students work in pairs to revise an essay from the lesson above with a focus on organization and paragraphs.
	Ed NW 6 trait Lesson Plan “The Truth”  http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=0&l=101
Model text:
Alaska: Reflection on Land and Spirit by Robert Hedin and Gary Holthause.
Ed NW Scoring Examples

http://apps.educationnorthwest.org/traits/scoring_examples.php?search=1&t=2&s=2&g=5

	Student writes for a variety of purposes and audiences. 
W1.2 Write for a specific audience, including self, other children, parents, and other adults. E.A.4 


	The student writes for a variety of purposes and audiences by 
[10] 4.2.1 Writing a narrative using elements of fiction to advance the plot * (L)

[10] 4.2.2 Writing in a variety of nonfiction forms (e.g., letter, report, biography, autobiography, and/or essay) to inform, describe or persuade*

[10] 4.2.3 Writing expressively when producing or responding to texts (e.g., poetry, journals, editorials, drama, reflective essays, and/or newsletters)* (L)

[10] 4.2.4 Using research-based information and/or analysis in research projects or extended reports*(L)
	Traits addressed:

Idea Development

Ask pairs or groups of students to analyze common folktales for the elements of fiction.  Then, have students re-tell the story changing one element.   What would Little Red Riding Hood be like if the setting was in a modern city?   Students may need to do this activity as class first to be confidence in such risk-taking. 

All Traits: 

 Students examine models of nonfiction forms and write a collection of these forms throughout the semester.  
Ideas; Word Choice

Have student write what they think expressive writing is then have them find definitions and explanations.  

Ideas; Organization; Conventions
Use writer’s handbooks or other sources for sample research papers.   Ask student to write and discuss what research is.  Then read sample research papers and extend discussion. 

Students brainstorm as a class research paper topics related to their content area classes.  Students plan and write research papers using the writing process.  NOTE:  This is a good chance to collaborate with teachers of content area classes. 
	Model Text:
Tales from the Four Winds of the North: Alaska Native Folktales by Dale DeArmond
Folktale Anthologies
Ed NW Lesson plans   http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=0
The Important Book by Margeret Wise Brown

Ed NW Lesson plans   http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=4&l=101
The Curious Researcher: a Guide to Writing Research Papers  by Bruce Ballenger

	The student writes and edits using conventions of Standard English. 
W1.3 a. Use a variety of simple sentence structures, and basic rules of punctuation and capitalization in written work. E.A.2 

b. Proofread writing for legibility, spelling, capitalization, and punctuation when producing final drafts. E.A.5
	W1.3 The student writes and edits using conventions of Standard English by 
[10] 4.3.1 Varying beginnings, lengths, and patterns of sentences to improve flow and to enhance meaning and style of writing *

[10] 4.3.2 Applying rules of spelling (e.g., homophones, irregular plurals, and contractions)*

[10] 4.3.3 Applying rules of punctuation (i.e., comma, quotation marks, apostrophes, semicolons, colons, hyphens, and parentheses)*

[10] 4.3.4 Applying rules of capitalization (e.g., titles and proper nouns)*

[10] 4.3.5 Applying rules of usage (i.e., verb tense, subject/verb agreement, possessives, pronouns, adjectives, adverbs, and sentence structure)*


	Traits addressed:

Sentence Fluency

Super Sentences Ed NW Lesson plans.  Student develop plan sentences into “super Sentences”  
Conventions

Read Excerpts from Eats Shoots and Leaves before providing practice activities in Grammar and punctuation.

Mini-lessons*

DOL*

	Ed NW Lesson plans   http://apps.educationnorthwest.org/traits/lessonplans.php?d=1&search=1&grade=6&trait=5&l=106
Model text:

Our Voices: Native Stories of Alaska and the Yukon by James Ruppert 
Selections from literature with examples of elaborate sentences.

Model text:

Eat Shoots and Leaves by Lynne Truss



	The student revises writing

W1.4 a. Revise writing for detail and clarity. E.A.5

b. Provide appropriate feedback to peers about written work.E.A.8

W2.4 a. Revise writing to improve the logical progression of ideas and supporting information. E.A.5

b. Revise own and others’ work and provide appropriate feedback to peers based upon established criteria, to improve quality and effectiveness of writing. E.A.8


	The student revises writing by 
[10] 4.4.1 Reviewing content and organization and making appropriate changes to improve clarity and logical progression of ideas (e.g., increasing elaboration or support for ideas/thesis, providing relevant details, examples, definitions, narrative anecdotes, illustrative scenarios, or counterarguments appropriate to the genre)*

[10] 4.4.2 Giving/receiving appropriate feedback and evaluating writing based on established criteria (e.g., self-created checklists, peer conference formats, scoring guides or rubrics)* (L)

[10] 4.4.3 Combining sentences for fluency, using precise and descriptive words and/or eliminating irrelevant details to improve quality and effectiveness of writing)*

[10] 4.4.4 Clarifying thesis statement and/or topic sentence and adding details to support main ideas, if needed*

[10] 4.4.5 Making style, diction, and voice or persona more consistent with form (e.g., organizational structure or writing genre) and the perspective conveyed*

[10] 4.4.6 Using resources throughout the writing process (e.g. dictionary, thesaurus, peer conference, scoring guide, genre exemplars, style manual, rubric, word processor)* (L)


	Traits addressed:

ALL Traits, depending on Focus

Revising and editing conferences  -- student/student and student- teacher

Writing process checklist:  Use a checklist with the steps in the writing process to monitor pieces of writing as they are developed by students. 

	Model Texts:

Daily Sentence Composing by Don and Jenny Killgallon

Writer’s Inc, A Handbook for Writers  published by Great Source



	The student documents sources

W1.5 List titles and authors of books and other materials when used as references in written work. E.D.3

W2.5 Give credit for others’ ideas, images, and information by citing information about sources, including title and author. E.D.3
	The student documents sources by 
[10] 4.5.1 Giving credit for others’ ideas, images, and multimedia information, including others’ ideas directly quoted or paraphrased by student, by citing sources using a standard method of documentation (e.g., MLA or APA style)* (L)
	Traits addressed:

Mini-lesson: Bibliography formatting

Conventions; Ideas

Students select a research topic and collect resources into a bibliography.  Require students to include, websites, books, reference books, and magazine.

Follow-up:  This connects well across curriculum; follow bibliography with research paper. 
	Model text:

Writing Handbook, Write Source by Great Source Publishing
Library Resources, Writers INC or other writer’s resource book, sample bibliography, internet. 



	The student uses resources.

W3.6 Compose and edit a composition with a word processing program. E.A.7
	The student uses resources by 

[6] 2.6.1 Looking up spelling or definitions of words in dictionaries or correcting misspellings using software programs, including choosing the correct spelling option among several choices (L)

[6] 2.6.2 Using a thesaurus to find synonyms for common words* (L)

[6] 2.6.3 Writing with a word processor using formatting features to produce a final draft (L)
	Conventions

Grade student papers circling misspellings.  Students use dictionaries to find and correct spelling.  

Mini- lesson:  Demonstrate and explain use of Thesaurus.

Give students a paragraph writing in simple common words.  Have them use a thesaurus to make the paragraphs “pop”.  Encourages students to play with language and have fun.

Mini-lesson*:  Model and explain formatting expectation for writing assignments.  Students practice correct formatting in writing with support from teacher. 

Create a checklist of skills that students must demonstrate for word processing by the end of an assigned period of time.  Use student coaches.   Include the basic skills necessary to meet the grade level GLE and teacher expectations.
	Model Text:

Thesaurus


Asterisks in the pages above refer to the items below.
Conferences: Students work in pairs, editor and writer, to improve a piece of writing. Initially, students will be most successful if they are looking at a specific issue or trait. In Editing Conferences, the editor is looking for errors and explaining them to the writer as they work collaboratively through the text. In Revising Conferences, the focus is developing the ideas, organization and clarity of a piece of writing. Especially beginning writer generally benefit from some focusing guidance for their conferences.
Daily Oral Language (DOL): is a commercial product for presenting grade appropriate sentences to students for correcting. A similar structure is provided in the Daily Writing Workouts: “Daily Mug (Mechanics, Usage, and grammar) Shot Sentences” by Great Source.
Mini-lesson: Mini-lessons 5-10 minutes lessons that focus on a specific skill or concept. They rarely involve much preparation or guided practice. The topic maybe based on a list of skills the teacher wants to cover or guided by a need specific to an identified immediate need. Mini-lessons often are use to start writing workshop.
Portfolio: Many teachers maintain files of student writing. Not just finished pieces but also rough drafts, fast writes, and lists of writing ideas. The portfolio is a resource for teachers and students for working in the different parts of the writing process. A return to previous writing is an important element of writing and the writing process. Some schools also maintain portfolios of finished pieces select by the teacher and student to represent the development the students writing skills.
Showing writing: Students write paragraphs “showing” ideas presented in a prompt such as, “the room was messy” or “the teacher was mad.” Model paragraphs can be selected and shared from literature and other sources. It promotes the use imagery and action verbs in writing.
Writers Notebook: Writers' notebooks are for students to keep ideas and inspirations organized. Thoughts are fleeting but if they're written in notebooks they can be used later. Students can write down good idea for writing projects in their writer’s notebook and come back to it when beginning drafts of new pieces.
Writing Workshop: Writing workshop is a way of organizing writing classes so the bulk of student time is spent working in the writing process. The structure usually starts with a mini-lesson followed by students announcing their work for the day then starting to work on writing projects. Work time includes creating, editing conferencing, and revising writing. The class usually ends with students sharing writing with the class.
1
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